Psycholinguistics @ #H.ZEHFH ~ D
A 2 —F%

—Language Acquisition & o B dhiic—
i & T R

Ijg v & I

BEDbHNEI BT HHEFHENT A Y #TCELCRBEHTC-5E8
FOREEITTwD L LNAEORETE D F/IITI90ER A H19504F
R T, HEF T EEY (Structural Linguistics) #3588 A2 L HEH ~I5
& (Fries, Lado, Shen, Roberts, Finocchiaro, Stevick--), 2 O &k
Mz T & hizo Hill, Twaddell, Fries, Lado S 0S¥ ELEE
HEHFENERCCHRATIERLIAT, brEOEEHLT, B Primary
level D EBHEHFCS W TEOREREE ko, S LTEOMBLHEL
THEd DT ol LIt > THB CEEBRTEN AT 2E LD
M L EFHFT I L EBARCIIM Led g b kv 3 1L
ERERN LR, REEBFTORBATHLOREC LA KET 200
TEEHRTE->TAB L5 EbRD, B 7 4 ) 2 FEEROTHMNE
BEEFZ—RDOFHh b Chomsky il b T2 EWERTE—REB L, T
HEXL E0EBERERERY EFEHFTCEH LI &Lz, 205H%
R+ alEnlbis,.

L Liopis, z2—n, SOEBHFEEC B 20X 57 Linguisties
CELENTISEHEOI b Fod LT/ bt ch s, ) 2 4
Strevens |3 “The Purposes of Linguistics are not identical with those of
Language Teaching” & jfi-~{, Linguistics ®37% & Language Teaching o
BBl L, Christophersen % Linguistics ~IBoEEHHE ¢4 Lix
B, BRBREE, ULAHLEEEOWHEMONETHDL L EEL.D i
Renzo Titono & A RS W Studies in the Piychology of Second
Language Learning OFTHRANT 5. X bic¥ - A. V. P. Elliottiz
RN GHR T EEERETCCH T 5 BELHI LT 5.9 20X iic
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g, AOSEHEEELLHRTETIES D, bhbhanERBEHEOK
BEEETLE, Fhiy SEXoRLCeTACETT HBEERY LT h
B EA S, il GERREORMIIY, BE¥L - TORK
HENAL D TR BETH B

SEHSOBBCRAN LTI o0uEnsHs LELbhE, —DRER

B HSMHFEH E LTHET 2 —EOMEAKE LTRBELTVL, Whbeh
=252 (Linguistics) OILITH Y, @hO—2k—ED0TAELE LT, HEA
I TEw o R EEATHE (Verbal Behavior) #%2E1 %, LA ETH
Bo L LT, aaﬁﬁﬁz%z%%#i e oouBoiREy R, a8l
HAOEJE O TR & 5l L idhudie Bicve L LEFMAERI &, T

Ay BEBLT, EREoTELLEFOTSHLNELAT Y, @B ARD
SEBRYEBT D ORI A BB LW RS EE L.
= 15t Psycholinguistics T3 %o L7cii— T Psycholinguistics DD B
WEHE ~OHEENTEYHGFTEL D,

AR T2 Psycholinguistics MMERIE R LT OBERBAL, £LTE
RAEENRT, BsHERE L LTo REBHEC WD TREF LT
Psycholinguists iz X 65—, ZOMER S LT - Thitly

II Psycholinguistics MERHHELE FO0OHHE

FToChR- L S EEEEORERCRAN LTI o0usns v, 1k
Linguistics & Psychology (the psychology of language) & 232 h % F B R
ER LT ER0THEA, BRHEOMEMNEHCINFOBRPHLE
Mo LILFR A, 7 A4 U 20 Social Science Research Council 119524
. Language Behabior o 7#5icioOERE S LU SlFEYEDERT
LEEEAEESAYRY Lo MEAZDOMR 4 v~ ~2LBEZE W, LD
Osgood, Carroll, Miller % L7 E5E3{#> % & Sebeck, Lounsbury, Greenberg
ECh ot BEMI534E, Indiana KFE-CHME & i Linguistic Institute
LU LCHD Psycholinguistics o 3 #—2Bsh, 2%y 74 w3~
DyEsre, Susan Ervin, Leonard Newmark, Sol Saporta, Donald Walker,
Kellogg Wilson Zai8h, EBCHTAZ20RE 077 e ~F, T
b, OEFRPERMCHETIPHETSRVOMEL LD ERFEBDILE,
(9)E2E4 sign & behavior @hhd 2 BEMAMR L 4 5 FFRRE 0108,
OFEXIHREROTFR L LTA A MRS OB PR S,
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FOHEMN Osgood k Sebeok Fww i T A Survev of theory and
Research Problems 2 1L T td bR THL, P
X Osgood 122 #—mo Psycholinguistics @+ i +—<, Psycho-
linguistics # @& ® & 5 TEF Lo
“Psycholinguistics deals directly with the processes of encoding
and decording as they relate states of messages to states of
communicators. %’
Saporta piME @ FRAE Ut Bycholinguistics 0O RTH~<C 5% L i, 7
EROFTHIME (NEN:S L CAEY) CMohib D b0 2 W b
Lk 5 &tz oa Psycholinguistics o @i Ch 2z, T7hbb langue
L parole, code Lt message, system & process, - LT competence
performance MMATAFEXMH M LAr» b AMOEETHO A 2 =2 %
BRTHEBHNEBRACTHD  LIchl» T Psycholinguistics »igl& ¥
LAAIK G e CIRFRMIz o7 5o Saporta 12, o Pycholinguistics :
A Beok of Reading Wik ONBREC Licht»C BERYXER LT3 &
T hnbY, TORMOESEMBZENTEL S,
The nature and function of language.
Approaches to the study of language.
Speech perception.
The sequential organization of liguistic events.
The semantic aspects of linguistic events.
Language acquisition, bilingualism, and language change.

Pathologies of linguistic behavior.

I R

Linguistic relativity and the relation of linguistic processes
to perception and cognition. 8
coEFELEEo ST, BEEFCERNTRIBYELBb00—0k
1-C Language Acquisition @ENRE D HITFHRI 5,
III Psycholinguistics;o—4r 5 & L To Language Acquisition

Language Acquisition &I Linguistic Ontogeny & & W vdoh Tl b, A
AEFRTHLRE LT HZEBR AL LTERLCO X 0B
PRBTAGBECTH P CHIZER, LDEBEE HFrEELREELELLT
B - C&mfchy, SE¥HCRIE vHALAIh T oteD
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THBHH, TxUﬁmeﬁdm@mms@ﬁbb?%ﬁii?émxlm
T, BETHEEYEOMIC LR B I RIGH TV 5 iy Leonard New-
mark REBEFE TH DIV AINLT =2 VRESvF -~ H KT,
Lm@%eAmmMMI%ﬂﬁbt%ﬂﬁ&bf@%LTb%ﬁ’mmmm
EESATET A EEEE, £ oWIEEH (Corpus) % informant ©EEE
fi%h (Performance) wRH LD THD AL, 4% Language Acquisition @
SEE b EMELTIIV Bt TtH B —F7 Language Acquisition %38
F LTI OEREEL b FEEAME LT W EBS O FEe R
WHRD ANB LO - DTHD, < LT Language Acquisition ;3
Psycholinguistics @H-Th i h KEAMNELXEDHTBOTHEH, O
& i119662F Edinburgh =3 % 314 Psycholinguistics Conference 0 EHE T
— -~ pilanguage Acquisition TH 2L bL BHCHEETEL 5,
Morphology @ B2+ % Jean Berko o ¥k TA X 5 o Berko 11

“It is evident that the acquisition of language is more than

the storing up of rehearsed utterances, since we are all able

to say what we have not practicad and what we have never

before heard. In bringing descriptive linguistics to the study of

language acquisition, we hope to gain knowledge of the

systems and patterns used by the speaker.”” 'V
EE LT, ¥ morphological rule # & X 5 LTHEIL (internalize)
LT mED T vt 2% EREESE (nonesense words) % W CEEITE L
#r0 Bzt plural % past tense OERTLOBEENT T O L > k%

)‘ﬂb‘fﬁfg’\‘ﬁ_o

THIS 15 A WUG.

ISERS)

NOW THERE 15 ANOTHER ONE
THERE ARE TWO OF THEM.
THERE ARE TWO

WZoRFIo T (874, 124) &FEER—FEE6LL (264, 43
£) MBI ER UL ZARD L S RN E b,
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Age Differences on Inflexional Items 12

Item Percentage of Percentage of
correct pre-school  correct first-grade
answers answer

Plural

glasses 75 99

wugs 76 97

lungs 68 92

tors 73 90

heals 79 80

cras 58

tasses 28 38

gutches 28

kazhes 25 36

nizzes 14 33

Past Tense

binged 60 8
glinged 63 80
ricked 73 73
melted 72 74
spowed 36 59
motted 32 33
bodded 14 3
rang 0 25

feds Berko i3 1280 REE X FFEEE LT 5 KEBEFA124 (Fshk, 407
) b T A DI R Lisat, heaf o 1 {bicouwi3, adults &
children OREIZAERERD > LWME LT v B FThbb adults %
knife—knives, hoof—hooves @ analogy “¢ heaf—heaves & \» 3 morpho-
phonemic change #7755 7.&#342% C# » o ®iz k< Children 2878
3HFITA heaves HENR LA LB LTV %o Berko R oWf® @
conclusion OFCHER O A SO EFH LM LT3,

1. Child & morphological rule #{UET 28 HEH LT3 {wug kL~
SEEMEYHD TR LT wugs A2 EHFRTL D regular
pattern® B} LIz Z LD )

2. Morphological rule @3 E 3\ T preschool children & /v2eki—
FEEOREN D OENH S, (preschool children @H=CAEAl ring
DAL rang EWE LIb ORAERTH ol &5 B

3. Morphological rule » FEE T &\~ preschool children i3 past tense
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& LT regular pattern (ed) %55 L2323 KA L 5Tk rang,
clung @ X 5 A THPEFVL productive TH B,

4. Children 12458/ pattern & L7 s CTH LWL AT Liowv L,
¥ P dBE DA7eiE % morphological Tule @ model L3 Lict o

= Berko EFEBERFHBHBLVOIHT, KOo=Z20Z &nbibhib
RICTFET %o

1. Child {2 Analogy OFRBIC LA - TEEFEYHEBLT WL,

2. Child 2S8R AR (generate} TRENYHTZ,

3. Grammatical Rules ® M1t (internalization) 1T Exposure 044

EFEIhd.

Wiz Brown & Bellugi iz X % “Three Processes in the Child’s Acquisit—
ion of Syntax™? LFIETAHEPMERILZTM I LT TERLTCAL Y. Th
it Brown r Bellugi i2F 3»A0EFEL1F6nAnaFicithih
Adam » Eve - &5 E&% 2, 1962E D107 & SEEER LR b
WLELDOTHE D, ok, Adam & Eve luThi k¥ omE o0
BEEoTHT, BEHEHARI—A-FTHE LD ETHE, Brown
& Bellugi 1t Adam ) Eve ¢ Syntax BEOF ma b =2in[X 9 Lo
FFHE—0 7 =+ A% Imitation and Reduction tH2 L LTHRDF — 4 —
ZRLTWw5,

Some Imitations Produced by Adam and Eve 1

Model Utterance Child’s Imitation
Tank car Tank car

Wait a minute Wait a minute
Daddy’s brief case Daddy brief case
Fraser will be unhappy Fraser unhappy
He’s going out He go out

That’s an old time train Old time train

coFE» b—H T3 X 512 child it Syntactic class wE$ % functors,
% b inflection, auxiliary verb, article, preposition, conjunction 2 @ #HE
4 omit L.C LE\y, Semantic content # 4 -3 % contentives, ->F b
noun, verb, adjective &% il LTHAET S C 2 2B SAR LTV 5,

#H— o7 aw AL Imitation with Expansion &5 & LTHRD T — & —
ERLTWBe
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Expansions of Child Speech Produced by Mother 19

~ Child Mother
Baby highchair Baby is in thé¢ highchair
Mommy eggnog Mommy had her eggnog
Eve lunch Eve is having lunch
Mommy sandwich Mommy’ll have a sandwich

= =it child piEr—E R ¢ B8 L7 functors % omit 1.7- contentives
DHTOFERY BHEMN normal I HAE LT SbITTC, &5 LAREO
training #% child O ETEHE LW T -5 2 LAt b, child ¥+ 5 Eve
lunch i3 situation Kk » THEOESHE 4 -0, FEUL situation T Eve
lunch DHEL M L CERFRATEHCEEL T 5D THS & Brown
& Bellugl 1IZB~T v Do M2 iE Eve 28 EBA T 550 C1L Eve lunch
iz Eve is having lunch #&®E L, A%AN 33 5hT Eve BEEZ %R
#- & %138+ 5 Eve lunch % Eve has had her lunch $##EWkRI$ 50T, &
Wiz FOSHEOME IR 3HMIC match LAE L\ utterance X452 %D
2ELTVA,

g=n 7 e 1 AL Induction of Latent structure TH 5 & LTHRO X 57z
F & —RRELT Do

Utterances Not Likely to Be Imitations 16

My Cromer suitcase You naughty are

Two foot Why it can’t turn off ?
A bags Put on it

A scissor A this truck

A vour car A my pencil

TOF— & -t Brown & Bellugl i3k X 5 7t BBEA TV 5o

“All children are able to understand and construct sentences they have
never heard but which are nevertheless well-formed, well-formed in terms
of general rules that are implicit in the sentences the child has heard.
Somehow, then, every child prosesses the speech to which he is exposed
so as to induce from it a latent structure. This latent rule structure is so
general that a child can spin out its implications all his life long. It is
both semantic and syntactic. The discovery of latent structure is the grea-
test of the processes involved in language acquisition and the most difficult

to understand.” ™
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D% b child 33T FR L &0 xMvcBELLY, ¥
7z generate LTS fBHEF LTGS2 L4iohh BEBEEYRFIL T
< N1t child oFFEEBO LTKERRBLIL > TWD I ERRE LT b

LA Berko %5 % ¢¢ Brown & Bellugi oo fs 5 child oSEY
BARTYRDOL O TITHILNTREL S,

{Stage 1) Imitation
i
b3 l ,
(Stage 2) Analogy I Creation
{false analogy) {false creation)
]
(Stage 3) Error Reduction
(Stage 4) Internalized Grammar

Stage 1 &2 % Stage 4 KEZF TR Y 2 —7 &, BE0BEIEHET
ERLTw32ECHASH, HEMUXEOL DT v w2 % & T child
it Internalized Grammar % FHET 23 > :AABC#HErE 3, Berko i1
Analogy D7 e v 2% Lz L, false analogy o % mH L L, #
7z Brown & Bellugi 13 Creation & 7 v 2% H bz L, false creation
DPIRE RS Ui, bhubhid child 1% @ false analogy < false creation
RED L RFRTBE LT L it B%RER-A bR S, BEROBTHELT
Brown & Beliugi 738 a1z Lz & 5 A4S HOIE Livs model 314.2 bh
feedback T - THBIEL T < BEMNEL B st Carroll 13 Templin
F51H LT child o+ EME X3 FH b8 T THL LT &
EEHLNTLTW5S® Licsio T Stage 1 7+ 8 Stage 4 HjFET5 7
e ARETEL oD EEAMER L LT Exposure DRSAE L b,
Stage 1 b Stage 2 ¥ T0 Exposure & T HiC Stage 4 KZELZHO
Exposure @ minimum requirement Mif7s% Psycholinguists k- #i#F L1z
Ve

IV ZRHEHEOTE
S B &0 C child OREEEROMED overt RFRAHRSEhin,
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CORMINEEOCEHBRABCSTLTFEIARDRBERELDTHA
5o Fiod®, Analogy, Creation, Exposure @ =20 Bz sEEE LT
DRFEHFCE TR CEDOTERVWERTH S,

Analogy 2o\ T3 Pattern practice T CHEBEHTHEORE TEE X
HhT\v % Pattern practice % Analogy OREHIES S DTHH T &I
Nelson Braoks 238 b LT WA 2B TH Do

“Since as children we learn the mother tongue quite by analogy and
not at all by analysis why should we not try to make analogy work for
us in the learning of a second language?

This is the secret and the guiding principle of pattern practice or structure
drill, ®

CCTHEHE LV @ik Berko HEERT ~ # —iwd Ehh TWiz L S EATEH
RIETED tense #RAMLT2MECTH D, T2 LXEFBEHRO T 2 AT
SRR SRR L LT, By EIiERoRE ¢4 08 TRl
Bty o BRIC A OB kT, v LA false analogy sl 5L 5
TV e —F K THAS S R EET BB AR MEFEOH AL
HENGEE O regular pattern % analogy Il ~ TEHBCEAL S -Th
LT o RETHH 5. BohFROZFEAER coa+oEEIRT
wWitwwk 3iBbhbo

Y7 B IR L O BRI /e Pattern practice i LT RIS itk
&4, Analogy % EI-1 % Pattern practice (3BEFE DT 2w A DT
HBRE LTHEELMER 5D 5D TH 5B,

Creation i3 Analogy »Rifk, HEHRHFECARTHLLAKNRIERT
B 2o Berko ¢ Brown & Bellugi o@fFses b child iz F¢Er L
ZEDHGCH LW EAERTIENOLL ZERED LR, T Thhb
MAERE LT bis Ok child BT L BMARSEFE L bREL
% Kernel Sentence #: & Derived Sentence ~O 7 v & ACEH LWL E{ED
ETDTIRRCE I B TH B — Ol B 5 L BEWERLEFEE L “The
tall boy” *\~3 utterance % “The boy is tall” %.-5 Kernel Sentence
b derive Enicd D EHL B0 THBH chiddiz “The boy is tall” %4

CHEELTH B “The tall boy” # HEINICIF DT DTk, ZOMK
>~ ThE Robert Allend, “Sector Analysis : From Sentence to Morpheme
in English” o,
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“A small child, for instance, will learn to say naughty doggie not as a

transform of The doggie is naughty but rather as a sequence of two
tagmemes which together form a ‘cluster’ : a slot for a ‘modifier’, which
can be filled by an adjective like naughty or nice, and a slot for the head
or ‘nucleus’ of the cluster which can be filled by a noun like doggie or
pussy.
LT F, child MFLGARHEET L LTE, HXHRGEETE,S
fo BT it ds ~fe morpheme % {EH 24 LT 5 OC¢ikind , K child
AEHT O memory bank OHRICHF A THLHLOWBEH L5 part ¥ D
ELTH L B e 5 FES Creation TH A D, child MECDOHTS
EEMEYAGCEHDOMET 2 situation & match 1L~ Expression #
il Tt bmEFErbhibo

MBEEELELERTSLER IO L 57 Creation DEEYEED
WEHIGEARE L 0 AR AHAMLETH S 5, Pattern practice {3 Creation
DFERENFCHT OB LT L > TR USHTED merit wFIEL in-
ternalized grammar OB B E A EIC X ¥ L 2 LA s THAH T ich b
EEIFEFELTELME D, real situation O E S, F 2Tl &5
B pattern FABHOCEBE AL 5 508+ 2% Language Learning
Capability il LI LT Auidie bt TOZ LREL DEBFES
EEAFEL DL S TEREII TV B0

“A language is learnt through using it— wves, but through wusing it in
situations.” — W. R. Lee #

“Learning takes place more readily if the language is encountered in

active use than if it is seen or heard only as a set of disembodied utter—

ances or exercises.” - Halliday, Mclntosh, Strevens®

“Teaching particular utterances in contexts which exemplify their mean-

ing and use is both sufficient and necessary.” — Newmark & Reibel®

“The student should be encouraged to use the language in such social
situations, even though he cannot do it with complete correctness.”

—~ K. Pike

Exposure (34 dfhi- X 5 child mSEEBAERBE4 52 5

BELERTH Do CHIMEE L LTORBHEFICR O TLRERERY
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3ot b E il E. W, Stevick 21 “There are two very broad condi-
tions for Inguage learning: “exposure to the language” to be learned, and
“morale”® LERT B LB D EBRFEHO>ORE L L H0—DTHD
M THB, BFDE = 5 Psycholinguists i3 child ¢ SEEF 13 (internalized
grammar @ E{3) 1w HhFE exposure #HBELLTWARWL S TH Do i
it Psycholinguisis yz = OO HFIE & MHEE Lizwvo W. F. Mackey iT X
hif, HEEEET o0 LEREE L Gouvin 2i—H[EC 9005 H &
VOB TR LT W AREEE L LO¥ET A EEOMGI L 5 TEND
Dl RBATRL ED I ETH D Chomsky & Miller 238D X 5%
BTGB EitbhbhORLE L LR 5,

“Careful instruction and precise programming of reinforcement contin-
gencies do not seem necessary. Mere exposure for a remarkably short
period is an apparently all that is required for a norma) child to develop
the competence of a native language.” *®

LSEENCHEETA S LT AV, LFRGERFTICKT % Exposure @
Lzl onwTHAZEbALLOLD b Thbbh, AFIIC -2
# ¢ > Exposure #-4 2 Pike ©IE#ET % Nucleation #& ¥z btb%#
2HRAETHEAH L, Tl B - KFEOSFiy LIRIMERKE LA
EE L LTHE bR TO A RBORMEYOFRHILE TR 255
o

ve v 00U

Language Aquisition ®WE 4 H.0ic Psycholinguistics DMEFHE~D
b b HVERSTELY, PROEFEFOTMLTRT L LORE
Vo B LTEERBFELHOWEFTOEREN Psycholinguistics DI
PThhTEdo validity 2FHEn b2 b btk liCBL
%o ¥ifEEEBHAHENBMFAE O contribution # AR IAN LS &
T BB 5T B Ay, Psycholinguistics 3 F i b O H - THERNM
BrRhDB:0THDe Lo THRBEFORBEEATLIELL 5 TEH
# Psycholinguistics HRERBAMHL, FORRCEETL L L EHDHTE
BHHIETHAS,
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gentle, peaceful, kind and life-giving. In the latter part, nature is compared
to that of Basho’s Haiku poems and some remarkahle resemblances are

seen in terms of their techniques of the Haikus' and Zen influences.

Caesar’s Revenge
—-Its Summary and Julius Caesar’s Ghost—

Shozo TAKAHASHI

There have been many dramas of the Julius Caesar’s story. An A
anonymous play, The 7ragedy of Caesar and Fompey or Caesar's
Revenge registered in 1606, is one of them. This play, which seems to
originate not in Plutrach but rather in Appian's Bullum Civil, is
regarded as an imitation of Malowe's and Kyd's traditional way of
drama. Moreover, it is infiuenced by Lucan and Maret-Grévin tradition,
which shows the effect by the contrast and projection of one character,
Julius Caesar.

Julivs Cassar’s ghost in Julius Caesar and that in this play presents
comparatively different aspects. Though these two ghosts both originate
in the traditional custom of contemporary tragedy, their thought and
action are quite different. Caesar and Caesar's ghost of this play have
three points: one, the great contrast shown between his life and the time
after his death; two, an avenging ghost of the traditional Senecan way;
three, the thought of Hades and Elysium. These draw a definite line
between the Caesar's ghost in Julius Cacsar and the one in Caesar's

Revenge., And these differences convince us that Caesar's Revenge is a

ES

rather poor and traditional imitation play of Elizabethan tragedy.

Some Implications of Psycholinguistics for the (
Teaching of English As a Foreign Language:.
Relating to Language Acquisition

- Kohei FUNATSU

Since psycholinguistics is the Jjoint investigation of = language by
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psychologists and linguists, many useful references for teaching English
may be available directly from the works of psycholinguists. The range
of psycholinguistics is very wide because it investigates the relationship
between language and the behavioral characteristics of those who use it.
Here the writer limits his presentation to the area that seems to be very
applicable to teaching English as a foreign language, Language Acquisition.

Two articles relating to language acquisition are introduced:

“The Child’s Learning of English Morphology” by Jean Berko.

“Three Processes in the Child’s Acquisition of Syntax” by Brown

and Bellugi.

Based on their research we can set up the frame of the process of

children’s language acquisition as follows:

Imitation
I
} !
Analogy Creation
(false analogy) {false creation)
!

Error Reduction

l

Internalized Grammar

The writer discusses how this frame applies to the teaching of

English as a foreign language.
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