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14¢E
1. Small Tatk 42.7%
2. Pattern Practice 42.0%
3. Pair Work 30.5%
4. Dialog 25.9%
5. Listening Exercise 22.9%
6. Listening Comprehension 13.8%

2 EH
1. Small Talk 50.0%
2. Pattern Practice 37.0%
3. Pair Work 33.4%
4. Dialog 26.9%
5. Listening Comprehension 22.2%
6. Listening Exercise 16.7%

Il EFEOTECH, "BEByh,oFEERIILYZIZH30h,

"EEAME O THEERFE T, 0 2B 2WT, 1) HEDL R
N, 2) RIFUETETREHELL WAL, 3) KEXRERE TR
FRELAZWLA, OSEBCOLCTEML:, VRADSEIEOWT
iFNAFSA (English Language Proficiency Chart by National
Association for Foreign Student Affairs) 40 4 {EzxLBL
LOERFERLL,

English Proficiency Levels
1> Aural Comprehension Levels
Level 2 (Elementary Proficiency}
Understands answers, questions con daily personal

needs and familiar topics if spoken very slowly and
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distinctly ; often requires restatement in graphic
terms.

Level 3  (Intermediate Proficiency)
Understands most questions, statements and con-
versations on familiar topics spoken distinctly at

_ normal speed ; requires occasional restatement.

Level 4 (Minimal Academic Proficiency)
Understands most informal questions, statements,
and conversation at normal speed; comprehends
lectures on familiar subjects with some difficulty.

Level 5  (Partial Academic Proficiency)
Understands most conversations and most lectures
on familiar subjects at normal speed.

Level 6 (Full Academic Proficiency)
Understands academic and colloquial conversa-
tion, and most lectures with no difficulty.

2)  Speaking Proficiency Levels

Level 2 (Elementary Proficiency)
Asks and answers gquestions on daily personal
needs and familiar topics with very limited vocabu-
lary ; makes frequent basic errors in structure and
pronunciation.

Level 3 (Intermediate Proficiency)
Converses intelligibly with most social situations
but without complete control of structure and
pronunciation ; restricted academic vocabulary.

Level 4 (Minimal Academic Proficiency)
Participates effectively, sometimes hesitatingly, in
social and academic conversations; makes occa-
sional errors in idiom and structure, often ohscur-
ing meaning.

Level 5 (Partial Academic Proficiency)
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Participates effectively in social and academic
conversations ; makes occasional errors in idiom
and structure seldom cobscuring meaning.
Level 6  (Full Academic Proficiency)
Speaks fluently with only occasional idiomatic
imprecision.
(1) BELEREEDL WS EEnE T,
(2) BLEIFSE] IETHETIZ, FOLr~LcFELLnER
WE T,
(3) HiariiZEE T, FOUVRVKERELE-WEBLE T,
PE3>OERICNYT ARIFILROD B Thotz,
A, Av¥—FF
1l EEOQFETIZETDTL.8%I0 - 2 %, 17.6%43v 0 3 RIRTE
OrAnvEL, TOLOVANTHEBELILOE, bTHT.INTDH
B NEREEFE TG E R E BV H B DEBRNH, ZL
THREEIET £ TITR45 8% AL ~0L 4 T, 0%~ 5 ETH
FEEHEE L, &5 ¥ s Tl Full Academic Level TH % Lo ~L
BIBREL\VET 2 L0M8% Thol, 250, HEDEETIIE
FEuor LB 5%, EEUITFOFEESERL, FERE T2,
M OMIZEET) VARAVICETEHELLH L LS EFESTEATN S,

9 1FB¥FEOAC—FVHEREL~NL
NAFSA FRESHMEN SPEAKING LEVELS

80
L

70 F .

60 ¢ BeE RS

50 | BREIETH N

40t L Re

Level 2 Level 3 Level 4 Lavel 5 Level 6
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BrLTng,

#F 2 Academic Proficiency (Levels 4 +5+ 6}

1 5%H 2 EH

A —%vy HfE 7.6% 26.9%
HLEE TR 86.3% 84.3%

TREENE 100.0% 99.1%

DAz A 22.9% 43.6%
ELENE TR 95.4% 98.1%
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L, BEEIMETR, FEBICIOLVNVEEELLETH OO
CEHEEDEZHT DR SRA L,

DEWAL—F VBV AT EINRIGES, BEEL LRSS
NOBERT1, 2&€H8E 41220 Academic Proficiency b~ E L
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SENCBBTIOAY—F /2L, BEEHIETHE T
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TTL S, FOWEODEDELTLLOBENE S EBEICL-TL
ADTH2, MOBTIRAL —F > I EREBMCED AN, 2322
AF4 7 T Fa—FroLLAAE2EZ 3,

I BELV~LEEDIHOL LFIA

—3I2ZATAT - TFIO—FITLBIRIHEE
EOLLE, a—F4a - V¥ LAV FICL3E 0, ueg
EORFLTH T, TOFEBRILLIS520A—H ! TBHELE
T@of,ﬁmn#bwfﬁ&wﬂﬁﬁm HADEETH 5., E%
FOLORHL, EBICOWTHELZL L, ERLEFTOEEOAAT
AT RAE—A—DRTLDEEL, IIFETRETHS LHELIHL
2L b0 TR TEEETATRL S, (V) /Y—A 1987 42-45)
DhEi, BNk 3%, LLEIBEOHE TH-7,
FRFEOTEBLFECT, 232747 - T7u—-FHEACEHS
h3ksicihadE, LL~NOBLZENh, ZOMEEELILES 2M»
h2kolhoTEL, UL, ZROFTWRF 75—t &
—F—F L EMhHL, EEEcEA - F oA Ay b, EF S, #H4
R, 7FHIFAF—RENDL, 22V —WTiE, E=¥—, €70
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INEFTIaZHTF 4T FAO—FIEAL, LV RELEERT
DOERMBARETHS 35,

Task-based language lab activities enable the teacher to create
communicative activities that are not possible in the classroom ;
in this way they expand the teacher’s options in providing com-
prehensible input in a given context. Language laboratories can
further support communicative programs by providing teachers
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the means. through recorded cassettes and random monitoring,
to chart students’ progress without raising the affective filter
(Krashen, 1981). (Stone 1988 2)

TN FATEE

Listening Comprehension ®## %, LLT# A Z7#HBiclGH L7z#

B, 7N ELTETS,

STUDENT’S TASK:
To listen to recorded descriptions and try to identify the dis-
guised princess.

OUTLINE;
Students secretly choose a disguised princess among their class-
mates and record a description of the princess. Then students
listen to as many different recordings as possible in a given time
and identify the disguised princess.

INSTRUCTIONAL OBJECTIVES:
To review descriptions of people and learn new vocabulary
dealing with clothes and things they are wearing.

PROCEDURE:
Explain the activity. Ask the students to pick up one of their
classmates secretly. Give the students a couple of minutes to
write notes.
Students record the description, rewind the tape and set the book
mark (the ‘memory button’).
Tell the students to listen to as many tapes as possible in a given
time.
Have students return to their seats. Ask them if they could
identify the princess. Pick up one student and let him / her
report what he / she heard. Finally ask the student who he / she
guesses the disguised princess is. To check his / her answer,
play the tape (with teacher’s control) and have all the students
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listen to it.

VAZY T OEMT, $FHERVOEEEL, (22T, (8RO
LLOV A= 7HEERUTH L) ENE LGOS A 7HECHEHAT
BIEWED, ParVr&EOUONIITOEE (T a AV
s Fyo, FaLA T4—FNw2) PEEBRL, 71227 —
Ya EEAERI IEMNTELZOTES (Va2 r&Eo—1984 157
68), DED 1) MOFLEOHFEEERARSESETH LT, B
BEuwDAr7rA—yaryFry 72D, 2) Bo0BEETORS
TF a4 AEFETL, 3) tHOFELECBTOHFEREHNEL{ mbol:
PEIWDT 4 — Koy 7BARELE D,

BETODSY AFEBEORNEHL M T 28w, MTORMEE
Rlop it o MBEODIHFRICH:E I LIEI ETH A,

1. Is this a lab-specific activity ?

a. s it dependent on technology? How?

b. Is it more easily or conveniently done in the lab?

How? / Why?
2. Does the activity coordinate with the lesson plan?
3. What is the extra-linguistic goal of this activity?
4. Will the students enjoy this activity ?
{Stone : IALL Workshop Handout 1993)
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FAF 4 TAE - —LOWMEShETITAbLTWALLEE
HEFEOEHEC 20T, ZRHEEEO M H TETH oFLicEe
Lo TWELEILOT 7 — FRAET, EEICRICE>Twa &0
BLIUOR VFEOEEN.3%, 2EAFEETI6.1%E-, THL
BT >Tnd, ORELEDHE L, LLORET>Twa B2
Did, 1FEEHTE7.0% 2 FEBFETI.6%H -7z, LLOBETRD A
NTwW2H0T FERCRCIT>TWD ) EEES, 1, 2EHE S
i23#B L T, Small Talk, Pattern Practice, Pair Work ®OJEiC% > T
Wa, VA7 ED A —F 72T 2700 LLARIKII>
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FTWEY A=, A —F 27k 12 Academic Proficiency Level
WERZEL W EHEATY: S,

HoT, SHEEODZ—X%#EEL 22 Full Academic Proficiency
Level #i#E & HiE1 ¥ 2, LLIEETEREZ ATV LI 4, &
BREME LU BFEHOBERL, 23 a7 —rarERNDIRDHO
BEAMO AN ERNSH D, TAEEBRTILHOAEELT, Lee
Ann Stone % Roberta Z. Lavine OB F 23 3= =4 F 47 - 770
—FR BT AIEENHL, LLTRINETELZW Y A7 E 8
BRROANSEIET, 23229 —v OO L LEANTREL
A,

BHUINMODLLEEZSLSE, HEDT 7 /oy —DFFEL
HENRERFCALZYS, LLEA T 1F v a—7 41 7 ZRE
T, EFA, 2xFa—g—EHERAT AW L D, FOBEE
PR+ EnpETHE, 725 2RBHTCOLLAMLS, A 5 —7
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To be truly interactive, a tape program would have to respond to
individual's needs, interests, and previous knowledge. (Swanson

1989 © 44)

The language laboratory is ideally suited for promoting in-
dividualization of learning. (Schaepe & Barrow 1991 : 18)

The “Ideal Learning Center of the Future” will have stations that
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combine audio. video, graphics, and text in one presentation
medium, hooked up to individual, local, and remote information
sources. .. The materials presented on these stations will be
available to students and teachers to browse through and com-
bine at will. (Borchardt 1989 : 13)

LiE]

() ThsOHEBR, EETORAT 4 7HAOBE - OREGHET
FHYT AR EOBREEE CH S B> TLLOREE—ICEZT
BRAShLEME TRV, EERFAEBARE 7, TETH,
CEBEOF-OCHALTHS '

[BE30m]

Borchardt, F. 1989. ‘The 1deal Learning Center of the Future’. Design-
ing the Learning Cenler of the Future— Language Laboratories :
Today and Tomorrow. 1ALL. pp.9-13.
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THE ROLE OF THE LANGUAGE
LABORATORY IN ENGLISH TEACHING

Keiko HAYASAKA

With the development of technology in the field of tanguage teaching,
attention was drawn away from the use of language laboratories (LL). In
this study, a recent survey of English major students showed that LL was
usefu] for English practice. However, they viewed LLL as a tool for speak-
ing proficiency more than audio practice. So, 'small talk task’, ‘pattern
practice’ and 'pair work’ were preferred LL activities.

From survey responses on their university language goals, students
aimed for academic proficiency levels in speaking and listening according
te the NAFSA English Language Proficiency Chart. LL can serve to
intensify their learning process. Adopting communicative task-based
activities are strongly recommended in order to update language labora-

tory methodology.
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